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DISABILITY AND EQUALITY SCHEME 

 
 

1. SCHOOL’S AIMS AND VALUES 
 

At Horley Infant School we are committed to ensuring equality of education and 
opportunity for staff, pupils and all those receiving services from the school, 
irrespective of disability.  We aim to provide our pupils with a firm foundation, which will 
enable them to fulfil their potential, regardless of disability.  We will seek to eliminate 
unlawful discrimination against pupils and staff by adhering to our duties as an 
employer under the legislation. 
 
We will work actively to promote equality and foster positive attitudes and commitment 
to an education for equality.  We will do this by: 
 

• Setting learning challenges 

• Respond to pupils’ diverse needs 

• Overcome potential barriers to learning and assessment for individuals and 
groups of pupils. 

 
2. ROLES AND RESPONSIBILITIES 
 

This Disability and Equality scheme links to other specific policies and action plans 
including the School Development Plan and Accessibility Plan. 
 

• Promoting disability and equality and realising the achievement of disabled 
pupils is the responsibility of the whole school staff. 

 
The scheme will be included in our induction arrangements which will highlight 
duties implied in this policy in the same way as child protection, health and safety 
and behaviour. 
 

• The Governing Body will: promote equality of opportunity between disabled 
persons and children; eliminate discrimination that is unlawful under the Act. 
 

• The Headteacher and Leadership Team will: promote positive attitudes towards 
disabled persons and children not representing them in a demeaning way, not 
pretending they don’t exist. 
 

• All staff will: take steps to take account of disabled persons’ and childrens’ 
disabilities. 
 

• Pupils will: promote positive attitudes towards disability; the wishes of disabled 
pupils will be respected so that they can participate in lunchtime activities, 
school plays and school trips. 

 
3. INVOLVEMENT OF DISABLED PUPILS, STAFF AND PARENTS 
 

The school will initially involve disabled people in the development of the scheme 
through a community questionnaire which will invite meetings and discussions, pupils 
will be involved through the School Council. 
 

4. INFORMATION GATHERING 

  



 
The collection of information is crucial in making decisions about actions to best 
improve opportunities and outcomes for disabled pupils, staff and parents.  Raising 
awareness of the definition and its breadth will be an important element in developing 
more accurate information over time. 
 
We collect information about pupils with SEN under the School Census; however, this 
does not necessarily include all disabled pupils at school, data on pupils with medical 
conditions is collated through the induction process, and communicated to colleagues 
through a list kept in the register, office cupboard next to the inhalers, midday 
supervisors’ notice board. 
 
Encouraging disclosure: the primary reason for knowing who is disabled is to ensure 
that appropriate adjustments are made.  Disabled people are not required to disclose a 
disability and may not feel comfortable disclosing an impairment or health condition 
unless they know why the information is being requested and what impact the 
information is likely to have for them. 
 
Some people will not know that their impairment or health condition would meet the 
definition of disability in the DDA, to overcome these barriers, school will need to: 
 

• Provide simple information about the definition of disability in the DDA; 

• Be positive about the sort of adjustments that can be made and the benefits; 

• Explain why the information is needed;  

• Reassure pupils, parents and staff about confidentiality; 

• Ensure that the ethos of schools is conductive to disclosure: people will feel 
more comfortable about acknowledging an impairment or health condition if the 
circumstances in which they are asked about it encourage them to believe that 
the information they disclose will be handled sensitively and confidentially and 
used to improve opportunities and outcomes for them. 

 
Recruitment, development and retention of disabled employees: it is important to    
liaise with the local authority over the respective responsibilities.  We have adopted their 
policies on “phased return to work” after illness, sick leave policies and monitoring – 
these may be relevant to disabled staff. 
 
New staff: information is collected through the recruitment process; however nothing 
requires an applicant to disclose a disability. 
 
Existing staff: the collection of this information will be discussed, reflecting the need to 
disclose, in confidence.  We hope that the process and later reviews will lead to more 
specific information which can be analysed to ensure disabled staff are represented: 
 

• In all aspects of the work of the school, e.g. teaching, teacher support, 
administrative support; 

• At all levels of seniority in school; 

• Amongst those awarded Teaching Learning Responsibility points; 

• As permanent or temporary staff, full/part time/casual; 

• In training and development opportunities in disciplinary and capability 
proceedings; 

• In harassment and bullying procedures; 

• As contract staff e.g. cleaners, agency supply teachers; 

• Among those who take sick leave; 

• Among trainee teachers on placement; 



• Among those leaving the profession early. 
 

Retaining staff:  school should seek to retain disabled staff that wish to continue 
working.  Gathering information on the representative of disabled people within the 
workforce, should involve an analysis of whether the appropriate adjustments are being 
made and the support provided to enable them to return to work or to continue in service 
where that is what the disabled member of staff wants to do. 
 
Educational opportunities available to and the achievements of disabled pupils: 
we already hold significant information about our pupils which may be analysed to 
inform the scheme, there needs to be an informed understanding of which pupils may 
count as disabled.  Parents will be asked on entry; has your child had any medical or 
other relevant information that we should know about e.g. diabetes, asthma, epilepsy or 
disability. 
 
Pupil participation:  we need to consider whether there are areas of the curriculum to 
which disabled pupils have limited or no access.  Some areas present particular 
challenges e.g. PE for pupils with a physical impairment, science and technology for 
pupils with a visual impairment, humanities for pupils with learning difficulties; 
 

• Disability issues reflected in the curriculum; 

• Disabled pupils participate in extra-curricular activities e.g. lunch and play time 
for pupils with social/interaction impairment, after-school clubs for pupils with 
physical impairments, school trips for pupils with medical needs. 

• There are places in school with limited access for disabled pupils; 

• Different forms of communication are made available to enable all disabled 
pupils to express their views and to hear the views of others; 

• Access to information is planned, with a range of different formats; 

• Other issues affecting the participation of pupils e.g. bullying, peer 
relationships, policies on the administration of medicines, the provision of 
personal care, the presence or lack of role models or images of disabled 
people. 

 
Some of these issues may indicate clear priorities; others may need to be addressed 
more immediately by making “reasonable adjustments” to school policies, practices and 
procedures. 

     
Achievement of disabled pupils: we would need to undertake an analysis of data e.g. 
end of Key Stage outcomes, comparative progress measured through SATs, 
achievements in extra-curricular activities and broader outcomes.   
 
 
 
 
 
 

 
 
 
 
 
 
 
 



5.   INFORMATION ON DISABLED PARENTS, CARERS AND OTHERS USING THE     
      SCHOOL 
 

Schools are not required to gather this information on other disabled people using the 
school, e.g. disabled parents and carers, disabled members of the community attending 
school events.  However, the general duty applies and we would want to emphasise the 
benefits and support available. 

 
6.  IMPACT ASSESSMENT 
 

This should be a systematic approach to the analysis of the effects of a policy, practice 
or procedure for disabled pupils, staff and parents, this can be carried out as the policy 
is introduced and the issues they would bring together, this information will enable 
school to judge the relevance and significance of policies to disability equality. 

 
7.  IDENTIFYING OUR MAIN PRIORITIES FOR THE SCHEME AND DECIDING    
     ACTIONS 
 

Some of these priorities will identify themselves through the initial collation of 
information.  
 
Promoting equality of opportunity: we will make reasonable adjustments and take a 
more proactive approach. 
 
Eliminating discrimination: the collection of information is crucial to identifying aspects 
of school life where there may be discrimination. 
 
Eliminating harassment:  we need to raise our awareness amongst staff and pupils of 
disability-related harassment, an understanding of the nature and prevalence of bullying 
and harassment will help school address any issues.  Pupil involvement is a key feature 
of an effective system to combat bullying.  Disability-related bullying and harassment is 
not restricted to pupils, staff, parents, carers and other users may also experience it and 
school needs to agree the steps to take to identify and address these issues. 
 
Promoting positive attitudes: through –  
 

• Staff modelling respectful attitudes to disabled pupils, staff and parents; 

• Positive images in books and resources used. 
 
    Encouraging participation in public life: disabled pupils, staff and parents will be  
    encouraged to participate where they already see their disabled peers included and   
    succeeding in all aspects of school life and beyond. 
 

Taking steps to meet disabled peoples needs, even if this requires more 
favourable treatment:  reasonable adjustments must be designed to take account of 
pupils’ disabilities and may involve more favourable treatment, we will need to ensure 
that our scheme builds these considerations into our practices.  Action might include: 
 

• Providing additional coaching on training for disabled pupils, staff or parents; 

• Special facilities at playtime and lunchtime; 

• A policy of interviewing all disabled applicants who meet the minimum 
requirements for a job. 

 
 



8.  MAKING IT HAPPEN  
Monitoring will be incorporated into the Resources Governors committee meetings. 

 
9.  EVALUATION 

The scheme’s effectiveness will be evaluated through governors meetings.  The 
questionnaire will be circulated to all new entrants to reception and those who join the 
school mid year.  Every three years the whole school community will be invited to 
review the impact of the scheme. 
 
We will discuss our progress towards implementation with our School Overview Partner  
and with Ofsted in relation to promoting equality of opportunity. 

 
10. PUBLICATION 

The Disability Equality scheme and accessibility plans will be published as separate 
documents, it will be available on request.  

 
11. REPORTING 
      We will report annually on: 
 

• The effect of any adjustments 
 
 
12. REVIEWING AND REVISING THE SCHEME 

We need to review and revise the scheme every three years, we will review the initial 
questionnaire circulated to ensure it advises on the impact of opportunities and 
outcomes for disabled pupils, staff and parents. 

 
 
APPENDIX 
 
1. Disability Equality Action Plan 
2. School Questionnaire 
3. DDA definition of disability 
4. Is Tom Disabled? 
5. Checklist for Schools and Governors 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 



Appendix 1 
HORLEY INFANT SCHOOL 

 Disability Equality Action Plan 
Action 2017/18 Target 2018/19 Target 2019/20 Target Person Responsible 

To circulate the DDA questionnaire  annually 
and report findings to Governors (Resources) 

Annually (March) Annually (March) Annually (March) SENCO 

To gather and monitor data on disabled pupils 
and their attainment levels 

Annually (March) Annually (March) Annually (March) SENCO 

To undertake a re-canvas of all existing staff 
inviting any staff who consider that they have 
become disabled to submit a self-classification 
form 

Annually (March) Annually (March) Annually (March) Admin Assistant 

To encourage appointees (who have not done 
so at the recruitment stage) to indicate at 
induction whether they consider themselves 
disabled 

On appointment On appointment On appointment Admin Officer 

To continue to monitor the reasons for rejection 
of disabled applicants 

On-going On-going On-going Admin Officer 

To work to support compliance with the following provisions of the “Disability Symbol” scheme: 

To interview all applicants with a disability who 
meet the minimum criteria for a job vacancy and 
to consider them on their abilities                                                                 

100% compliance 100% compliance 100% compliance Headteacher 

To ensure that at least once a year disabled 
employees are offered the opportunity of a 
meeting with their line manager to discuss 
needs for adjustments and their development 

100% compliance 100% compliance 100% compliance Headteacher 

To make every effort when employees become 
disabled, to ensure they stay in employment 

100% compliance 100% compliance 100% compliance Admin Officer 

To ensure that disabled pupils are supported to 
achieve through the provision of appropriate 
support 

SEN reviews SEN reviews SEN reviews SENCO 

To ensure that disabled pupils can access the 
facilities and support they require 

Whole school 
review 

Termly updates Termly updates Resources Chair 

To ensure that disabled pupils know how to be 
healthy 

Whole school 
planning 

Whole school 
planning 

Whole school 
planning 

PHSE co-ordinator 

To ensure that disabled pupils are not victims of 
bullying or harassment 

CCC weekly CCC weekly CCC weekly Headteacher 

  



 
To ensure that positive attitudes towards 
disabled people are promoted 

PHSE development PHSE development PHSE development Headteacher 

To ensure that disabled pupils’ voices are 
heard 

On-going On-going On-going School council 

To ensure that disabled parents are 
supported to access information about their 
child’s progress at school 

On-going On-going On-going Headteacher 

To ensure that parents of disabled pupils are 
supported to access information about their 
child’s progress at school 

On-going On-going On-going SENCO 

To ensure that the needs of disabled 
governors are met and that disabled 
members of the community are encouraged 
to participate on school bodies 

Whole school review 
to identify 

Update Update Chairman of 
Governors 

To ensure that disabled pupils can participate 
in extra curricular activities 

On-going On-going On-going SENCO/HSLW 

To ensure that disabled pupils can participate 
in school trips and visits 

Risk assessments Risk assessments Risk assessments Class teachers 

 
 
 
 
Initially approved:   November 2007 
Reviewed:    Autumn 2017 
Next review date:    Autumn 2020 
Status/review cycle:  Review date determined by the Governing Body – Three yearly  
Co-ordinator:   Hilary Salter, Headteacher 
Link Governor:  Chair of Governors



Appendix 2 
 
 
 
 

 
Under the Disability Discrimination Act (DDA) 2005 we have a requirement to seek information 
from children, parents, staff and other community users of the school and we ask for your support 
in this matter.  The DDA definition of disability is enclosed. 
Thank you. 
Hilary C. Salter 
 

Please read and answer all 4 sections below: 
Section 1 
 

Your name (please print)  

Your child’s name (please print)  

Your child’s class  

 

Section 2  - Child 
 
� Do you feel your child has a disability or fits the definition under the DDA?  
 
YES – please give details: 
 
 

 
No – please go to section 3 

 
� How does the school support your child with their disability? 
 
 
 
 
 

� What more could the school do to support your child with their disability? 
 

 
 
 
 

� Would you like to speak with the Special Educational Needs Coordinator (SENCO) 
about your child and their needs? 

 

YES NO 
  

� Would you be happy for us to talk to your child about their disability? 
 

YES NO 
 

Please continue overleaf 
 
 
 

 



Section 3 – Adult 
 
� Do you feel you have a disability or fit the definition under the DDA?  
 
YES – please give details: 
 
 

 
No – please go to section 4 

 
� How does the school support you with your disability? 
 
 
 
 
 
� What more could the school do to support you with your disability? 
 

 
 
 
 
� Would you like to speak with the Special Educational Needs Coordinator (SENCO) or a 

Governor about your disability? 
 

YES NO 
 
Section 4 - General 
 
� How well do you feel the school recognises disability on a scale of 1 – 5 (5 being the 

best score)   
 

1 2 3 4 5 
 
� Are there any other ways the school could support disabled children and adults more? 
 
 
 
 

 
� Would you like to speak with the Special Educational Needs Coordinator (SENCO) or a 

Governor about disability support? 
 

YES NO 
 
� Are you happy for us to contact you regarding this information at a future date? 
 

YES NO 
 
Please return the completed form by ………… 
 
Signed         (Parent/Carer) 



Appendix 3 

 
Definition of disability under the Equality Act 2010 

 
You’re disabled under the Equality Act 2010 if you have a physical or mental impairment that has 
a ‘substantial’ and ‘long-term’ negative effect on your ability to do normal daily activities. 

 

The Equality Act 2010 doesn’t apply to Northern Ireland - find out more on NI Direct.. 

What ‘substantial’ and ‘long-term’ mean 

• ‘substantial’ is more than minor or trivial - eg it takes much longer than it usually would to 
complete a daily task like getting dressed 

• ‘long-term’ means 12 months or more - eg a breathing condition that develops as a result of 
a lung infection 

There are special rules about recurring or fluctuating conditions, for example, arthritis. For more 
details about the special rules download the ‘Equality Act Guidance’. 

Download ‘Equality Act Guidance’ (PDF, 789KB) 

 

Progressive conditions 

A progressive condition is a condition that gets worse over time. People with progressive conditions 
can be classed as disabled. 

However, you automatically meet the disability definition under theEquality Act 2010 from the day 
you’re diagnosed with HIV infection, cancer or multiple sclerosis. 

 

What isn’t counted as a disability 

Some conditions aren’t covered by the disability definition. These include addiction to non–
prescribed drugs or alcohol. To find out about the conditions which aren’t covered, download the 
‘Equality Act Guidance’. 

Download ‘Equality Act Guidance’ (PDF, 789KB) 

 
 
 
 
 
 
 
 
 
 
 
 
 
 



 
Appendix 4 

 
Is Tom disabled? 
 

1.  Does Tom have a difficulty with any of the following ‘normal day-to-day 
activities’? 

 
Mobility: getting to/from school, moving about the school and/or going on school visits?  
 
Manual dexterity: holding a pen pencil or book, using tools in design and technology, playing 
a musical instrument, throwing and catching a ball? 
  
Physical co-ordination: washing or dressing, taking part in games and Physical Education? 
  
Ability to lift, carry or otherwise move every day objects: carrying a full school bag or other 
fairly heavy items? 
 
Continence: going to the toilet or controlling the need to go to the toilet? 
 
Speech: communicating with others or understanding what others are saying; how they 
express themselves orally or in writing? 
  
Hearing: hearing what people say in person or on a video, DVD, radio or tape recording? 
 
Eyesight: ability to see clearly (with spectacles/contact lenses where necessary), including 
any visual presentations in the classroom? 

 
Memory or ability to concentrate learn or understand: work in school including reading, 
writing, number work or understanding information?  
 
Perception of the risk of physical danger: inability to recognise danger e.g. when jumping 
from a height, touching hot objects or crossing roads? 

 
 

2. Is Tom’s difficulty caused by an underlying impairment or condition? 
 
3. Has Tom’s impairment or condition lasted, or is it likely to last, a year or 
more?  
 
4. Is the effect of Tom’s impairment or condition ‘more than minor or trivial’? 
 
If you have answered yes to questions 1 to 4, then Tom is probably disabled under the Disability 
Discrimination Act.  If Tom receives medical or other treatment to reduce or remove the effects of 
his condition, he may still be disabled.  The test is whether the effects would recur if he were to 
stop his treatment.                
 
 



Appendix 5 

 

Check list for school staff and governors 

 

 
�   Is information collected on disability with regards to both pupils and staff? Is this information 
used to improve the provision of services? 

 

�   Is pupil achievement monitored by disability? Are there are trends or patterns in the data that 
may require additional action? 
 
�   Are disabled pupils encouraged to participate in school life? How is this shown through 
representation in school events such as class assemblies and the school council? 
 
�   Is bullying and harassment of disabled pupils and staff monitored and is this information used 
to make a difference? 
 
�   Is disability portrayed positively in school books, displays and discussions such as circle time 
and class assemblies?  
 

�  Does the school take part in annual events such as Deaf Awareness week to raise awareness 
of disability? 
 

�   Is the school environment as accessible as possible to pupils, staff and visitors to the school? 
Are open evenings and other events which parents or carers attend held in an accessible part of 
the school? 
 
�   Is information available to parents, visitors, pupils and staff in formats which are accessible if 
required? Is everyone aware of this? 
 
�   Are procedures for the election of parent governors open to candidates and voters who are 
disabled? 



Disability and Equality Scheme 
 

DISABILITY DISCRIMINATION ACT 2005 
 
 
 

The DDA Part 5A requires the governing body to: 
 

• Promote equality of opportunity for disabled people: pupils, staff, parents, carers and 
other people who use the school or may wish to, and 

• Prepare and publish a disability scheme to show how they will meet these duties. 
 
Our scheme and the accompanying action plans set out how the governing body will promote 
equality of opportunity for disabled people. 
 
Duties in Part 4 of the DDA require the governing body to plan to increase access to education for 
disabled pupils in three ways: 
 

1. Increasing the extent to which disabled pupils can participate in the school curriculum, 
2. Improving the environment of the school to increase the extent to which disabled pupils 

can take advantage of education and associated services, 
3. Improving the delivery to disabled pupils of information, which is provided in writing for 

pupils who are not disabled. 
 
Our Disability Equality Scheme will have due regard to the need to: 
 

• Promote equality of opportunity between disabled people and others 

• Eliminate unlawful discrimination 

• Eliminate disability-related harassment 

• Promote positive attitudes towards disabled people 

• Encourage disabled people’s participation in public life 

• Take steps to take into account peoples’ disabilities, even where that involves more 
favourable treatment. 

 
Our Disability Equality Scheme will outline how we will fulfil this duty and include a set of specific, 
measurable, achievable, and realistic and time bonded targets in the form of an action plan. 
 
 
 
 
 
 
 
 
 
 
 
 
 


